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Pupil premium strategy statement – Ainthorpe Primary School 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils. 

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and outcomes for disadvantaged pupils last academic year. 

School overview 
 

Detail Data 

School Name Ainthorpe Primary School 

Number of pupils in school 264 

Proportion (%) of pupil premium eligible pupils 35% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement for each 
academic year) 

2025/2026 

2026/2027 

2027/2028 

Date this statement was published December 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Karen Chapman 

 

Pupil premium lead Karen Chapman 

Governor / Trustee lead Adrian Rolfe 

 

Funding overview 
 

Detail Amount 

 
Pupil premium funding allocation this academic year 

£158,920 

Pupil premium funding carried forward from previous years £0 

Total budget for this academic year £158,920 
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Part A: Pupil premium strategy plan 
Statement of intent 

At Ainthorpe Primary School, our intention is that all pupils, irrespective of their 

background or the challenges they face, make good progress and achieve high 

attainment across all subject areas. The focus of our pupil premium strategy is to 

support disadvantaged pupils to achieve that goal, including progress for those who are 

already high attainers. 

We will consider the challenges faced by vulnerable pupils, such as those who 

have a social worker and young carers. The activity we have outlined in this 

statement is also intended to support their needs, regardless of whether they are 

disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes 

detailed below, is the intention that non-disadvantaged pupils’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers. 

 

Our approach will be responsive to common challenges and individual 

needs, embedded with robust diagnostic assessment. To ensure they are 

effective, we will:  

• intervene early when need has been identified  

• ensure disadvantaged pupils are challenged in the work that they are set  

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged target pupils’ outcomes and raise expectations of what they 

can achieve through identifying barriers to learning.  

• provide all teachers with high-quality CPD to ensure that pupils access 

effective quality first teaching.  

• target funding to ensure that pupils have access to trips and first-hand 

learning experiences.  

• provide appropriate nurture support to enable pupils to access learning 

within and beyond the classroom. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge 

1 
 

Assessments, observations, and pupil discussions reveal 
underdeveloped oral language skills and vocabulary gaps, especially 
among disadvantaged pupils from Reception to KS2. 

 

 

2 Assessments show an attainment gap between disadvantaged pupils 
and their peers in reading, writing, and maths. 

 

 

3 

 

Observations and discussions reveal social and emotional issues 
affecting focus, concentration, resilience, and attainment, especially 
among disadvantaged pupils. 

 

4 

 

Attendance data shows disadvantaged pupils have had lower 
attendance over the past three years. Improving their attendance is a 
high priority, as it strongly links to better outcomes and future success. 

 
 

 
 
 

Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

 

Intended outcome Success criteria 

Improved oral language 
skills and vocabulary 
among disadvantaged 
pupils. 

• Disadvantaged pupils demonstrate increased use of 
age-appropriate vocabulary in speaking and writing. 

• Notable progress in oral language assessments 
compared to previous terms. 

• Reduced gaps between disadvantaged pupils and 
peers in language proficiency measures. 

• Increased participation and confidence in class 
discussions and verbal activities. 

• Observed improvement in listening and comprehension 
skills during lessons. 

 

Increase the proportion 
of disadvantaged pupils 
achieving expected 

• Year-on-year rise in the percentage of disadvantaged 
pupils meeting EXS in each subject. 

• Narrowing of the attainment gap between 
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standards (EXS) in 
reading, writing, and 
maths across all year 
groups. 

disadvantaged pupils and their peers. 

• Regular assessment data showing steady progress 
toward EXS benchmarks. 

• Positive teacher evaluations reflecting improved pupil 
understanding and skills. 

• Evidence of targeted interventions leading to 
measurable achievement gains. 

 

Enhance and maintain 
improved wellbeing for 
all pupils in our school, 
with a focus on 
disadvantaged pupils. 

• Improved wellbeing survey scores from pupils, with the 
most notable gains among disadvantaged groups. 

• Reduced incidents of behavioural and emotional 
difficulties recorded in school. 

• Increased pupil attendance and engagement in 
wellbeing activities. 

• Positive feedback from pupils, families, and staff about 
wellbeing support. 

• Evidence of strengthened resilience, focus, and 
emotional regulation in the classroom. 

 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils, 
through a broad and 
inclusive enrichment 
offer. 

 

• Increased participation rates in a wide range of 
enrichment activities by all pupils, especially 
disadvantaged groups. 

• Positive feedback from pupils and families on the 
variety and accessibility of enrichment opportunities. 

• Measurable improvements in wellbeing indicators, such 
as confidence, resilience, and social skills. 

• Reduction in wellbeing-related behaviour incidents and 
absenteeism. 

• Evidence that enrichment activities support pupils’ 
emotional and social development across the school. 

 

To narrow the 
attendance disparity 
between disadvantaged 
pupils and their peers 

• Year-on-year reduction in the attendance difference 
between disadvantaged pupils and the whole school. 

• Higher percentage of disadvantaged pupils meeting or 
exceeding the school’s attendance target. 

• Fewer persistent absences recorded among 
disadvantaged pupils. 

• Improved punctuality and reduced late arrivals within 
the disadvantaged group. 

• Evidence of effective attendance interventions leading 
to sustained attendance improvements. 

 
 

Activity in this academic year 
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This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £80,970 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments. 
Testbase and Wellcom 

Training for staff to ensure 
assessments are interpreted 
and administered correctly. 

When used effectively, diagnostic 
assessments can indicate areas for 
development for individual pupils, or 
across classes and year groups: 

Diagnostic assessment | EEF 

1,2 

Small group teaching assistant 
within KS2 to target specific 
vulnerable groups. 

Research shows focused small group 
interventions can accelerate progress 
for pupils with specific needs. 

Teaching assistants delivering targeted 
support help close gaps in literacy and 
numeracy among disadvantaged pupils. 

Small group work allows for tailored 
feedback and scaffolding, improving 
pupil engagement and confidence. 

Studies indicate this approach boosts 
attainment and narrows disparities 
more effectively than whole-class 
strategies alone. 

 

 

 

Phonics approaches have a strong 
evidence base that indicates a 
positive impact on the accuracy of 
word reading, particularly for 
disadvantaged pupils: 

Phonics | Teaching and Learning 
Toolkit | EEF 

1,2,3 

Deliver trust-wide CPD sessions 
focused on evidence-based 
approaches to supporting 
disadvantaged pupils, including 
strategies to close attainment 
gaps, develop oral language, 
enhance wellbeing, and improve 
attendance. 

Well-designed CPD equips staff with 
proven teaching strategies that directly 
address barriers faced by 
disadvantaged pupils. 

Research shows sustained, 
collaborative CPD leads to improved 
teacher effectiveness and pupil 
attainment. 

Effective CPD boosts staff confidence 
in delivering targeted interventions for 

1,2,3,4 

https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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oral language, wellbeing, and 
attendance. 

 

Improve the quality of social 
and emotional (SEL) 
learning.SEL approaches will 
be embedded into routine 
educational practices and 
supported by professional 
development and training for 
staff. 

ELSA training and purchase of 
THRIVE 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 

Improving_Social_and_Emotional_ 
Learning in Primary Schools | EEF 

4 

 

 
Targeted academic support (for example, tutoring, one-to-one support 
structured interventions) 

Budgeted cost: £41,750 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

One to one and small group 
tuition for pupils in need of 
additional support, delivered in 
addition to, and linked with, 
normal lessons. 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind: 

Small group tuition | Teaching and 
Learning Toolkit | EEF 

1, 2, 3,  

Additional phonics sessions 
targeted at disadvantaged 
pupils who require further 
phonics support.. 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions have 
been shown to be more effective 
when delivered as regular sessions 
over a period up to 12 weeks: 

Phonics | Teaching and Learning 
Toolkit | EEF 

1 2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Purchase of screening 
programme to assess, identify 
speech and language deficits to 
support interventions with 
disadvantaged pupils who have 
relatively weak spoken 
language skills. 

Oral language interventions can have 
a positive impact on pupils’ language 
skills. Approaches that focus on 
speaking, listening and a combination 
of the two show positive impacts on 
attainment: 

Oral language interventions | 
Teaching and Learning Toolkit | EEF 

1 2 

Lexia Interventions Multiple independent studies show 
Lexia programs improve reading skills, 
particularly phonics, fluency, and 
comprehension, for struggling readers. 

Lexia’s adaptive technology provides 
personalised learning pathways, which 
research indicates boosts engagement 
and progress. 

Schools using Lexia report accelerated 
literacy gains, including for 
disadvantaged and SEND pupils. 

Research suggests structured, 
computer-assisted literacy programs 
like Lexia contribute significantly to 
closing reading gaps. 

 

1 2 

 
 

 
 
 

 
 
 
 

 
 

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £36,200 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Specialist training and delivery 
of pastoral and nurture 
programmes with the aim of 
developing our school ethos and 
improving behaviour across 
school. 

Both targeted interventions and 
universal approaches can have 
positive overall effects: 

Behaviour interventions | Teaching 
and Learning Toolkit | EEF 

Playtime and breaktime provision 

3,4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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Embedding principles of good 
practice set out in the DfE’s 
guidance on working together to 
improve school attendance. 

This will involve training and 
release time for staff to develop 
and implement new procedures 
and appointing 
attendance/support officers to 
improve attendance. 

The DfE guidance has been informed 
by engagement with schools that 
have significantly reduced levels of 
absence and persistent absence. 

3,4 

 

 

Total budgeted cost: £158,920 
 

Part B: Review of the previous academic year 

 

Data 
 
Phonics (69% of Pupils PP in this year group) 
All 95%  
(2% increase on previous year) 
PP 100%  
(12% increase on previous year) 
 
Small Specific groups. 
Targeted interventions 
Weekly CPD for staff 
RWI lead supporting session 
PP children have outperformed that of all other pupils 
 
 
KS2 (43% of pupils PP in this year group) 
 
Combined in R/W/M/ Attainment: EXS 
All: 71%  
(Equal to previous year’s outcomes) 
Non PP 70% 
PP: 64%  
(14% increase on previous year’s outcomes) 
 
Combined in R/W/M/ Attainment: GDS 
All: 8%  
(1% increase on previous year’s outcomes) 
Non PP 7% 
PP: 9%  
(5% increase on previous year’s outcomes) 
 
Reading Attainment: EXS 
All 79%  
(2% increase on previous year’s outcomes) 

https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
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Non PP 80% 
PP 73% 
(14% increase on previous year’s outcomes) 
 
Reading Attainment: GDS 
All 35% 
Non PP 37% 
PP 28% 
(5% increase on previous year’s outcomes) 
 
Writing Attainment: EXS 
All 75%  
(2% increase on previous year’s outcomes) 
Non PP 83% 
PP 64% 
(9% increase on previous year’s outcome) 
 
Writing Attainment: GDS 
All 8% 
(2% increase on previous year’s outcomes) 
Non PP 7% 
PP 9% 
(4% increase on previous year’s outcomes) 
 
Maths Attainment: EXS 
All: 73% 
(equal to previous year’s outcomes) 
Non  PP 77% 
PP:64% 
(14% increase on previous year’s outcomes) 
 
Maths Attainment: GDS 
All: 27% 
(3% decrease on previous year’s outcomes) 
Non  PP 27% 
PP:23% 
(9% increase on previous year’s outcomes) 
 
Attendance 
All 95.4% 
(Increase of 0.8% on previous year’s attendance) 
PP: 93.8% 
(Increase of 0.8% on previous year’s attendance) 
 
 
The school’s Pupil Premium strategy includes: 

• Targeted academic support through small group HLTA interventions and booster 
sessions from October to address specific learning gaps. 

• Phonics focus with small specific groups, supported by a Reading Recovery 
(RWI) lead running sessions to boost early reading skills. 

• Weekly CPD for staff to continuously improve teaching quality, ensuring all staff 
are equipped to support disadvantaged pupils effectively. 

• Strong pastoral support to address social and emotional barriers to learning. 
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• Engagement in enrichment opportunities to broaden experiences and raise 
aspirations for PP pupils. 

• This comprehensive approach combines tailored academic help, ongoing staff 
development, and wellbeing support to drive improved outcomes for 
disadvantaged pupils. 

 
Summary 
 
The school’s Pupil Premium strategy continues to effectively support disadvantaged 
pupils through a multifaceted approach. Targeted academic interventions are a core 
focus, with small group Teacher or HLTA-led sessions and booster groups from October 
providing focused support to address individual learning needs. In early years, small 
phonics groups are led and supported by the RWI lead, contributing to significant 
improvements in phonics attainment. 
 
A key strength of the strategy is the weekly CPD programme for staff, which ensures 
high-quality teaching approaches are embedded and consistently applied to meet the 
needs of Pupil Premium pupils. This ongoing professional development has been 
instrumental in driving improvement across reading, writing, and maths outcomes. 
 

Pastoral support remains a priority, with robust provision in place to tackle social, 
emotional, and behavioural barriers, enabling pupils to engage more fully with their 
learning. Additionally, the strategy actively promotes enrichment opportunities, 
broadening experiences and raising aspirations among Pupil Premium pupils.  

 

Overall, the strategy’s cohesive blend of targeted academic support, professional 
development, pastoral care, and enrichment activities continues to deliver strong 
progress and attainment gains, with Pupil Premium outcomes exceeding national 
averages. Further refinement and monitoring will maintain this positive trajectory.  
 

 

 

Externally provided programmes 

Programme Provider 

  

  

Service pupil premium funding (optional) 

How our service pupil premium allocation was spent last academic year 

Counselling has been provided to support the emotional needs of service children and 

their families. Induction programmes have been developed to ensure a smooth 
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transition and to address service children’s learning gaps. Communication with 

deployed parents has been supported through face time and communication book 

activities. 

The impact of that spending on service pupil premium eligible pupils 

Teachers and parents have identified improvements in the emotional wellbeing of 

service children, enabling them to thrive and focus on learning.  

 

 

Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium. That will include:  

• Embedding more effective practice around feedback. EEF evidence on feedback 

demonstrates significant benefits, particularly for disadvantaged pupils.  

• Utilising a DfE grant to train a senior mental health lead. The training we have selected will 

focus on the training needs identified through the online tool: to develop our 

understanding of our pupils’ needs, give pupils a voice in how we address wellbeing, 

and support more effective collaboration with parents. 

• Offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills such as 

confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and 

supported to participate. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. We also 

commissioned a pupil premium review to get an external perspective.  

We triangulated evidence from multiple sources of data including assessments, 

engagement in class book scrutiny, and conversations with parents, students and 

teachers, in order to identify the challenges faced by disadvantaged pupils. We also 

contacted schools local to us with high-performing disadvantaged pupils to learn from their 

approach. 

We looked at several reports, studies and research papers about effective use of pupil 

premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage.   

We used the EEF’s implementation guidance to help us develop our strategy, particularly the 

‘explore’ phase to help us diagnose specific pupil needs and work out which activities and 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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approaches are likely to work in our school. We will continue to use it through the 

implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils.  
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